Lesson Plan
Title:​​​​​​​​​​​​​__________________Super Identity: Part One__________________

Length:____________2.5 days_______________

Note: Before you plan and write art experiences; pre-assess your students based on the proposed concepts, enduring understandings, and objectives of the unit/lesson(s). You may also gather this information from (previous) teachers, by reviewing already completed art work, consulting curriculum materials, etc., to get a better understanding of what content students already know and what they will need to know to be successful.
	Pre-Assessment: 
This will need to be done prior to teaching your lesson. Outline the method you will use to determine the skill/knowledge level of your students based on the concepts/enduring understandings/objectives of the lesson. (Hint: turn these into questions.) Be specific in describing what you would recognize as proficient skill/knowledge.

	· Can students create a collage using magazine pictures and personal drawings?

· Can students identify aspects of their identity and images that could represent them?

	Performance:

What will students accomplish as a result of this lesson? This can be presented to students in the form of a story. In this narrative the students take on a role and create a learning product about a specific topic for a certain audience. (RAFT – Role / Audience / Format / Topic)

	R: Artist
A: People who don’t know you
F: Collage 
T: self-portrait
Pretend you have to introduce yourself to the class but you can’t talk. What can you do? We are going to use our art to show people things about us. We are going to look through a bunch of magazine pictures and are going to find pictures of things that could represent us and put them altogether in a collage self portrait.



	Concepts:

List the big ideas students will be introduced to in the lesson. These ideas are universal, timeless and transferrable. Examples of concepts used in art might include: Composition, Patterns, Technique, Rhythm, Paradox, Influence, Style, Force, Culture, Space/Time/Energy, Line, Law/Rules, Value, Expressions, Emotions, Tradition, Symbol, Movement, Shape, Improvisation, and Observation Look for concepts in the standards, content specific curriculum, etc.

	Characteristics and expressive features of art
Intent and Purpose

Identity

Narrative and Story
Symbol


	Enduring Understanding (s):

Enduring Understandings show a relationship between two or more concepts; connected with an active verb. The best enduring understandings not only link two or more concepts; but demonstrate why this relationship is important. Like concepts, they are timeless, transferrable and universal. Align Standards, Prepared Graduate Competencies (PGCs) and Grade Level Expectations (GLEs) to Enduring Understandings.


	Expressive features of art can communicate the intent and purpose of an artwork.
An artist’s identity can influence the visual narrative or story expressed in artwork.
Symbols create meaning using characteristics and expressive features of art.




	Standards: (All lessons should address all standards.)

1. Observe and Learn to Comprehend

2. Envision and Critique to Reflect


3. Invent and Discover to Create
4. Relate and Connect to Transfer


	Objectives/Outcomes/Learning Targets:
Objectives describe a learning experience with a condition → behavior (measurable) → criterion. Aligned to: Bloom’s – Standards – GLEs - Art learning and, when appropriate, Numeracy, Literacy and Technology.  Should be written as: Objective.  (Bloom’s: _____ - Standard: _____ - GLE: _____ -Art learning: _____ -Numeracy, Literacy, and/or Technology)

	Using their sketchbooks, students will be able to plan by identifying aspects of their identity and images that could represent them. (Bloom’s: understanding, Standard: Comprehend, GLE: The identification of characteristics and expressive features in works of art and design help to determine artistic intent, Art Learning: conceptual/ideation/personal grounding, Literacy: list)
Using magazines and personal drawings, students will be able to create a collage that represents their identity using exaggeration and placement. (Bloom’s: Creating, Standard: Create, GLE: Use basic media to express ideas through the art-making process, Art Learning: Materials/Techniques)
Using completed artwork, students will be able to describe their intended meaning of their artwork. (Bloom’s: Analyzing, Standard: Transfer, GLE: Works of art connect individual ideas to make meaning, Art Learning: Assessment/evaluation, Literacy: Explain decisions) 
Using completed artwork, students will be able to interpret their peers’ artwork and discuss the artistic decisions that inform the meaning of the work. (Bloom’s: Evaluate, Standard: Reflect, GLE: Artists, viewers, and patrons use the language of art to respond to their own art and the art of others, Art Learning: critical reflection/aesthetics/transfer, Literacy: discussion)
Shown a variety of images, students will be able to compare abstract and representational self-portraits by contemporary artists. (Bloom’s: Understanding, Standard: Reflect, GLE: Artists, viewers, and patrons make connections among the characteristics, expressive features, and purposes of art and design, Art Learning: Historical/Multicultural/ Content, Literacy: Compare and Contrast)



	Differentiation:  

Explain specifically how you have addressed the needs of exceptional students at both end of the skill and cognitive scale.  Describe the strategies you will use for students who are already proficient and need growth beyond what you have planned for the rest of the class, as well as modifications for students with physical and/or cognitive challenges. Students must still meet the objectives.


	Differentiation:

(Multiple means for students to access content and multiple modes for student to express understanding.)
	Access (Resources and/or Process)
	Expression (Products and/or Performance)

	
	Provide options

	

	Extensions for depth and complexity:
	Access (Resources and/or Process)
	Expression (Products and/or Performance)

	
	If students finish early then have them create another collage for the front of their sketchbooks.
	This time the collage will have to tell a story using images and text so that the students can work on the collaging elements. 


	Literacy:

List terms (vocabulary) specific to the topic that students will be introduced to in the lesson and describe how literacy is integrated into the lesson.

	RAFT
Students will share their artwork and explain to fellow students the meaning behind the images used to express themselves.



	Materials:  

Must be grade level appropriate.  List everything you will need for this lesson, including art supplies and tools.  (These are the materials students will use.)  List all materials in a bulleted format.

	Scissors
Glue
Magazines
Crayons
Colored Pencils

Overhead??
Black paper
White paper




	Resources:  

List all visual aids and reference material (books, slides, posters, etc. Be specific; include title, artist, etc. Make reference to where the material can be found.  (These are the resources used by the teacher to support/develop the lesson.)  List all resources in a bulleted format.

	Artists that have created self portraits (both of an image of themselves and abstract representations)
· Chuck Close

· Kandinsky

Collage creations by teachers


	Preparation:  

What do you need to prepare for this experience? List steps of preparation in a bulleted format.

	· Find an overhead or some kind of light source to help students get an accurate silhouette
· Get magazines together 

· Collect images of artist examples


	Safety: 
Be specific about the safety procedures that need to be addressed with students. List all safety issue in a bulleted format.

	Scissors-We will need to tell the students not to run with scissors. Also they are just for cutting paper and nothing else. Also we need to let them know that it’s not ok to stab other students.



	Action to motivate/Inquiry Questions:  

Describe how you will begin the lesson to stimulate student’s interest. How will you pique their curiosity and make them interested and excited about the lesson? What inquiry questions will you pose? Be specific about what you will say and do to motivate students and get them thinking and ready to participate. Be aware of the varying range of learning styles/intelligences of your students. Some ideas might include: telling a story, posing a series of questions, role-playing, etc.

	Discuss identity:
· Who knows what the word identity means? (if a student knows, have student describe to class)

Explain definition- Identity: who someone is, the qualities, beliefs, etc., that make a particular person or group different from others




	Ideation/Inquiry: 

Ideation is the creative process of generating, developing, and communicating new ideas, where an idea is understood as a basic element of thought that can be visual, concrete or abstract.  List and describe inquiry questions and processes you will engage students in to help them develop ideas and plans for their artwork.

	Who are you?
How do you “see” yourself?

How am I different than others?

What are some pictures you could use that could show something about you?

· These could be things you like, like to do, represent you

What would you like someone to know about you that you are just meeting?



	Procedures:  

Give a detailed account (in bulleted form) of how you will present the lesson logically and sequentially Be sure to include approximate time for each activity and instructional methodology: skills, lecture, inquiry, etc. Include motivation and ideation/inquiry where appropriate.


	
	Instruction - The teacher will... (Be specific about what concepts, information, understandings, etc. will be taught.) Identify instructional methodology.

· Welcome students to class.
· Read book and Discuss identity:
· Who knows what the word identity means? (if a student knows, have student describe to class)
· Explain definition- Identity: who someone is, the qualities, beliefs, etc., that make a particular person or group different from others


	Learning - Students will... i.e.: brainstorm to generate ideas; describe detail to develop observation skills, etc.  (Be specific about what will be the intended result of the instruction as it relates to learning.)
· Students will understand the meaning of identity and how that is who we are and begin thinking about their own identity
	Time
10 min

	
	· Show the power point to the students. Going through and showing examples of self-portraits from Chuck Close and Kandinsky. While showing examples of the artist’s portraits we will explain the different between abstract and representational portraits. 
· Then we will talk about collage and the different elements of collage.
-Exaggeration: different heads on bodies, scale
-Placement: placing to tell a story
	· Students will be learning how to tell the difference between abstract and representational portraits. Also they will be learning about elements of collage so they can attempt to use them during the class period.
	10 min

	
	· Introduce RAFT
-   R: Artist

    A: People who don’t know you

    F: Collage
    T: Abstract self-portrait

Pretend you have to introduce yourself to the class but you can’t talk. What can you do? We are going to use our art to show people things about us. We are going to look through a bunch of magazine pictures and are going to find pictures of things that could represent us and put them altogether in a collage self portrait.

Write it on the RAFT paper we introduced last week and again describe what each category is after telling the students what the performance is
· Explain the different materials they are able to used and say examples of how images can represent parts of your identity. (A camera could mean you like to take pictures. Yellow could be your favorite color or that you are a happy person. Ect.)
	· Students will be aware of their role in the project we are doing and the reason we are creating this way
	5 min

	
	· Have students get their sketchbooks from their cubbies by being dismissed by tables. Have them begin brainstorming ideas of who they are and different things that make them unique. This can be in list format, drawings, or other ways they could express this. 

· We will ask students inquiry questions to help them begin thinking
- Who are you?

How do you “see” yourself?  What are some pictures you could use that could show something about you?
How am I different than others?

What are some pictures you could use that could show 

· These could be things you like, like to do, represent you

What would you like someone to know about you that you are just meeting?
· Mercedes and Lisa with walk around as students are brainstorming, helping them come up with ideas. Once students have a couple of ideas in their sketchbook we will have them go get the materials they want to look through and work with (magazines, paper, ect.)

	· Students will brainstorm to generate ideas to develop a plan for what type of imagery they will look for that represents their identity to include in their self portrait collage
	10 min

	
	· After all student have chosen the materials they want to work with we will assist them in their creative process using questioning 
	· Students will continue to think about how they can represent their identity with imagery
	25 min

	
	· Next as students are creating their collage Mercedes or Lisa will go around to one table at a time and bring the students up to create their silhouette. (Still need to discuss with Patrick how this could be done)
	· Students will be collaborating with each other and working with outlining techniques.
	5-10 minutes
(During 25 minute period)

	
	· As the students begin to finish their collages we will push them to keep working and thinking, especially those who are finished quickly
-This will be a good opportunity to teach students how they can walk around quietly and observe what other students are doing. They will then know that it is ok when stuck to walk around the class without disturbing other or when they think they are done they can do this. 
	
	

	
	· Demo to each color group (table) how to attach their silhouette to their collage to create their finished identity self portrait collage
	· 
	

	
	· Clean up:
-have all students stop and listen to instructions about cleaning up 
-Have one person from each group collect and return all magazines and usable materials back to the area they got them.  Have another student collect all of the trash and scraps and throw it away (recycle if there is a place to put recycling). Have another student put away all other materials such as scissors, markers, and colored pencils. Have all students put their sketchbooks in their cubbies and be seated and quiet with their completed artwork.
· Have students discuss in their groups who will do what

· Ring the bell 3 times to signal cleanup
	· Students will collaborate together and take responsibility of cleaning up their areas
	5 min

	
	· Have students all return to the carpet and sit in a circle (boy, girl, boy, girl). Have students go around and present their work to the class, but have the other students guess and explain what they think some of the images in the collage mean. Then have the artist explain the rest of their work to the class with thought out reasoning of the meaning of each image and how it creates their identity

	· Students will reflect on the meaning they gave their artwork and respond to the reaction of other students’ observations. 
	10 min


	Student reflective/inquiry activity:  

Sample questions and activities (i.e. games, gallery walk, artist statement, interview) intended to promote deeper thinking, reflection and refined understandings precisely related to the grade level expectations. How will students reflect on their learning? A participatory activity that includes students in finding meaning, inquiring about materials and techniques and reflecting about their experience as it relates to objectives, standards and grade level expectations of the lesson.)

	Present to class, but have the other students guess and explain what they think some of the images in the collage mean. Then have the artist explain the rest of their work to the class with thought out reasoning of the meaning of each image and how it creates their identity



	Post-Assessment (teacher-centered/objectives as questions):  

Have students achieved the objectives and grade level expectations specified in your lesson plan?
	Post-Assessment Instrument:

How well have students achieved the objectives and grade level expectations specified in your lesson plan? Include your rubric, checklist, rating scale, etc.

	· Did students create a self-portrait collage that represents their identity using magazine pictures and personal drawings?
· Did students use their sketchbooks to identify aspects of their identity and images that could represent them?
· Were students able to describe their intending meaning of their completed artwork?
· Were students able to interpret their peers’ artwork and discuss the artistic decisions that inform the meaning of the work?

	Checklist


	Self-Reflection:  

After the lesson is concluded write a brief reflection of what went well, what surprised you, and what you would do differently.  Specifically address: (1) To what extent were lesson objectives achieved? (Utilize assessment data to justify your level of achievement.) (2) What changes, omissions, or additions to the lesson would you make if you were to teach again? (3)What do you envision for the next lesson? (Continued practice, reteach content, etc.)

	Journal Entries

Day one       9/23/14 

-Experience Narrative: This week we began our unit on identity. We had the students creating collages about themselves using magazines and drawings to symbolize things about themselves. Our cooperating teacher, Brittany, told us that they had been exploring identity a lot through other projects which we have seen glimpses of where students were doing similar things. This led me to think that many of the students would have ideas of different images they could use but that was not always the case. When I was walking around and working with different students, I could see many of them were struggling when trying to brainstorm ideas. Through questioning, both in a written form and verbally, Mercedes and I tried to guide students through their ideation. There were many students who really had a good grasp on the main idea and were able to successfully begin creating. I enjoyed many of the connections students were making to the images they were able to find in the magazines, such as using ancient artifacts to show that Kaden likes old things and history or an image of a shell representing that a student likes the beach and had a shell collection. I think the magazines were also a bit of an issue in this lesson. Many of the students were relying on the different images they could find that were cool rather than the ideas that directly relate to their identities. -Interpretation/Content meaning: I think this relates to repetition that Zurmuehlen discussed in Studio Art, allowing students to review similar explorations, in this case the idea of their identity. Although this was not all previously explored in artwork the ideas are similar. It also relates to the three P’s we discussed, specifically pertinent. I think creating meaning within the artwork and the images the students chose makes it more pertinent. -Personal significance: After this lesson I was a little unsatisfied, wishing that the students could’ve gotten out of it all that we planned but I understand that not ass lessons go the way you think. Also now we know some different angles to use to help our students reach our understandings. Although this lesson did not go quite as planned I feel as if I was able to get to know many of the students better in many different instances including: questioning them when they were brainstorming, listening to their explanations of their chosen images and working with them in small groups to teach them how to create a silhouette. -Future Actions: In the future I want to be sure that all students have an understanding and help them to express their ideas with the materials, and supply more and more relative materials to the students, especially when doing collaging. I also want to want to try to use more formative assessments while teaching to help find the point of confusion and determine who has gained the understanding.
Day 2          9/28/2014
-Experience Narrative: This Friday I was the head teacher. The lesson didn’t go quite as smooth as possible mostly because we were having the students finish what they were working on the previous week because they all spent much more time on their collages than we expected they would. Because of this the lesson plan I was teaching got set back and made the class time seem choppy and not really flow very smoothly. Although once we got to the intended lesson of the day I was very pleased with the students creativity. We introduced that we were all going to become superheroes and we were going to start by creating our superhero symbol. I was pleased to see how all the students understood symbolism after discussing it. Then once the students were brainstorming and drawing their symbols, Mercedes and I were questioning the students to see if their new superpower would help the community, which was why were all becoming superheroes. Their first answers were usually something along the lines of I’ll fight all the bad guys but we pushed them further to think how they could really help people. One of my favorite and very creative ideas I heard was from Mat, his super power was to fix machines, for example if someone’s car broke.  He also used symbols in a good way to show this. His symbol that he created was a robot that would shoot out screwdrivers that would fix the machines. I think the students understood the objectives we wanted them to but because of the setback in time we weren’t able to get to the new technique we were teaching to we had to do some quick thinking and figure out how we could continue this lesson without causing too many set backs in our unit plan. -Interpretation/Content meaning: I think because there was room for choice and personal creation the students were very engaged. In class we have discussed how important it is for students to be able to express their ideas and process the assignment how they want. I think also having them directly relate it back to themselves through their super powers that they picked it also adds to how they are engaged. -Personal significance: Due to the different complications we encountered I became more aware of the ‘unknowns’ teachers have to be aware of and know how to handle quickly and often in the moment. I feel as if I am now more prepared to handle situations like this. O also truly loved getting to see our students starting their superheroes, just seeing their creativity made it exciting. -Future Actions: In the future I want to have extra time planned into lessons and units so that lesson are not getting pushed back and all jumbled. I think having smaller lessons that could be done when needing something to fill space could also be good to have when plans are rearranged.  


Appendix: Include all handouts, prompts, written materials, rubrics, etc. that will be given to students.

8/9/14 Fahey
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